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Abstract

This article studies a primal NLP exercise used commonly in NLP growth workshops known as reframing,
as applied to SLL [1]. "Reframing does this by encouraging learners to adjust negative thinking, reducing
anxiety of learning languages together, and motivating students to view language acquisition challenges
through a different lens." Using a pre-test and post-test design, an intervention was implemented with a
cohort of 50 students with varied language backgrounds for one week in a middle school classroom. In this
study, participants had been trained through NLP reframing methods, and the data were analyzed using
SPSS. The results showed significant improvements in students’ confidence, emotional resilience and
performance with language. Studies highlight the need to appreciate the affective and psychological
elements of learning languages. This research shows the path towards reframing the uncertain
contingencies and so creating helpful and constructive practices in the classroom, based on an
understanding of the mental whiplash trap they typically create. It also opens up new avenues for utilizing
NLP in language education, specifically in terms of reducing anxiety and increasing motivation in
language learners.

Introduction

How can the process of second language acquisition not be a complex one, not only being affected
by cognitive factors but also by emotional and psychological ones. As an English teacher, I am
constantly faced with learners who experience language anxiety, fear of making mistakes, and low
self-confidence, issues with widespread prevalence that can hamper learning success, motivation
and engagement. In a classroom setting, for example, students may fear that they will be negatively
judged or criticized by their peers or will be punished for trying to speak in a different language.
Conventional methods of teaching are centered on grapples with grammar and rote learning,
neglecting the Affective factors involved in language acquisition. Neuro-Linguistic Programming
(NLP) has some unique and promising techniques for this, particularly the reframing, which gives
learners a way to communication in a way to make their negative experiences an opportunity for
growth. Through reframing, students can macro shift their mindset, lower anxiety, and boost
confidence by looking at challenges along the way of language learning, differently. This study

47


mailto:Tumsaalrubab@gmail.com
mailto:Fatimaraza98@gmail.com

JALT

ISSN E: 2709-8273

ISSN P:2709-8265
JOURNAL OF APPLIED LINGUISTICS AND TESOL

JOURNAL OI' APPLILED Vol.8. No.2.2025
LINGUISTICS AND A

FESOL

investigates the impact of reframing on language learners' emotional responses, motivation and
language proficiency in an effort to provide practical strategies to develop more emotion
supportive and effective language classrooms.

There has been increasing appreciation in recent years of the need to cater for learners’
psychological well-being in second language classrooms. The researchers have argued that
emotional states — fear or anxiety — can elevate an “affective filter” that blocks the brain’s ability
to absorb and remember new language input. Such emotional interference not only reduces
learners' willingness to participate in classroom activities but also does diminish learners' overall
language retention and performance. Thus, considering emotional resilience and motivation will
play an integral role in creating a successful language learning environment. Nevertheless, the vast
majority of classic pedagogical frameworks remain without solid tools to address and effectively
cope with these emotional burdens directly in the classroom [1].

This study introduces reframing, a fundamental NLP principle, as an actual user helper to remodel
learners’ emotional approach. Reframing helps students move away from negative self-talk to
empowering thoughts, helping them view mistakes as great learning moments rather than failures.
That reorientation can bolster resilience, build classroom engagement and offer a more positive
and proactive experience of language learning. By employing an intervention based on reframing
strategies, this research aims to demonstrate that the gross effect of this construct can promote
remarkable gains in second language acquisition results owing to the broad influence of emotive
and cognitive processing throughout the journey of language development [2].

Theoretical Background

Neuro-Linguistic Programming (NLP) is a psycho-therapeutic modality which explores the
relationships between neural pathways, language and experiential behavior patterns. The central
tenet behind NLP is that you can disentangle, influence, and alter these internal processes, and
BETTER your thoughts, feelings and behaviors. The above explanation further clarifies that NLP
techniques are essential in situations where education and language development comes in to play
as they can be implemented to overcome emotional blocks for learners and build better learning
habits. For example, linguistic remeadiation stresses that language is not just a means of
communication, but rather colors our perception, motivation, and concepts of self, and occupation
which can be an important dynamic in overcoming affective and psychological constraints
frequently experienced in second language learning.

Reframing, one of the main approaches of NLP refers to a process whereby people look at a
situation from a new perspective to change the experience it creates for them. Reframing shifts the
mindset from thinking of language learning plateaus as failures to recognizing them as required
steps in the path toward progress. This reframing can help lessen negative feelings, like anxiety
and frustration, and increase feelings like confidence and motivation. This is why reframing is
such an effective means of turning your self-limiting beliefs into self-empowering thoughts that
align with your success as a language learner.

This model is consistent with numerous existing theories in language teaching. Theory One:
Emotional Factors (Researcher Hypothesis) Anxiety, motivation, and self-confidence are
emotional factors that may hinder or facilitate language acquisition process. Low Affective Filter:
Learners acquire language input more effortlessly when they approach the learning environment
with positive, attentive, and motivated emotion as opposed to a self-conscious, inhibited affective
filter. Directly reframing helps reduce this filter by providing a way for students to work through
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fear and stress. In addition, Bandura’s construct of self-efficacy—the belief in one’s ability to
achieve success—is critical for learning outcomes. Reframing can increase self-efficacy and lead
to greater learner persistence by promoting more positive self-conception [3].

Literature Review

Second Language Learning (SLL) is a multi-faceted process resulting from personal cognitive,
emotional and social influences. You have practiced data until October 2023. Anxiety, fear of
failure, and low self-confidence is one of the well-known barriers to achieving success in its
acquisition. As per Filter Hypothesis, excessive anxiety limits the learners' capacity to completely
process linguistic input due to which they miss the ability to internalize the language structures
[4]. These emotional hurdles are particularly notable in classroom environments, where students
are often afraid of being judged or laughed at.

In recent years, linguists have turned to psychology-inspired methods to meet these challenges,
both in general and second language education. One of such methods is Neuro-Linguistic
Programming (NLP) which concentrates on the connection between language, mental processes,
and actions. With the help of NLP techniques, you can adjust the way, you see and respond to
experiences, which will lessen your emotional overload and improve your effectiveness. One NLP
technique is reframing, which necessitates altering an aspirant’s perception of a situation, thereby
changing its emotional footprint [5]. Within SLL, reframing allows learners to view language
challenges as chances to grow in their proficiency instead of as failures to be avoided at all costs,
which can improve motivation and emotional regulation.

There are quite a few studies highlighting the advantages of reframing in educational
environments. [Cognitive behavior therapy (CBT) by Beck supports the notion that changing the
lens through which one sees the challenge can improve the emotional outcome significantly [6].
Dweck’s theory of growth mindset also tells us that learners who see abilities as developable in
contrast to static tend to persist in the face of adversity and to perform at a higher level [7]. In
language classrooms, for example, such reframing can prompt students to acknowledge their
errors as necessary learning steps, and through that, help douse anxieties and engender resilience.
Data reveals that emotional regulation is intimately related with their learning as supported by
research in cognitive neuroscience. Anxiety disorders have been associated with the destruction
of cognitive processes essential for both language acquisition and production such as memory,
attention, and information processing [8]. Reframing techniques have proved eftective for
reducing stress and improving learners’ focus and ability to retain information. This is consistent
with the notion of neuroplasticity that the brain can be rewired based on experiences, and reframing
is one new experience that can facilitate this by altering emotional and cognitive pathways [9].
Despite the potential of natural language processing (NLP) in language education, its application
is under-researched. NLP techniques like reframing have been utilized successfully in therapy,
coaching, and business, but their place in second language learning is still developing. Despite an
increasing focus on emotional well-being in language education, there is a lack of empirical
studies on how reframing may be incorporated into language teaching in systematic ways to help
learners feel emotionally supported and improve their language learning outcomes. However, this
leaves a void that the present study aims to fill by examining the effects of reframing on learners’
motivation, emotional responses and second language proficiency.

Methodology

49



JALT

ISSN E: 2709-8273

ISSN P:2709-8265
JOURNAL OF APPLIED LINGUISTICS AND TESOL

JOURNAL OIF APPLIED Vol.8. No.2.2025

LINGUISTICS AND
FESOL

The present study used a quantitative experimental design to investigate the effects of the NLP
technique called reframing on second language learners’ emotional and linguistic outcomes.
Participants consisted of 50 male/female middle (10 to 15 years old) school students enrolled in a
private school from Faisalabad, Pakistan. Participants varied by linguistic and cultural
backgrounds but had similar academic exposure to English as a second language in their
curriculum.

Pre-test/post-test design for the measurement of language performance (LP), language anxiety
(LA) and motivation (M) of the learners before and after the implementation of the intervention.
To measure their baseline levels of confidence, anxiety, and language ability, the students were
first asked to complete a series of surveys and language tasks. A week-long training session
followed, during which time students learned NLP-based reframing strategies to enable them to
honestly, and more positively, redefine their failures and difficulties in language learning.
Statistical Package for the Social Sciences (SPSS) was used to evaluate the effectiveness of the
intervention. - To calculate if pretest and post-test scores differ statistically, data collected from
both structured questionnaires and structured surveys performance tasks were analyzed. The
training incorporated guided visualization, reframing, and group discussion to aid in managing
negative emotions and creating a trusting and positive attitude about learning their second
language.

Results

The findings of this study revealed a significant positive impact of reframing techniques on
learners’ emotional and linguistic development. The intervention led to noticeable improvements
in motivation, communication skills, and a marked reduction in language anxiety among the
participants.

Table 1: Students’ Confidence in Speaking English (Before and After Reframing
Intervention)

Response Pre-Test (%) Post-Test (%)
Strongly Agree 10% 34%

Agree 24% 40%

Neutral 36% 18%

Disagree 20% 6%

Strongly Disagree 10% 2%

According to Table 1, which assessed students’ confidence in speaking English, a substantial
number of students reported feeling more confident after the intervention. Before the reframing
training, many students selected “Disagree” or “Strongly Disagree” when asked if they felt
confident speaking English. Post-intervention, these responses shifted significantly toward
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“Agree” and “Strongly Agree,” indicating that reframing helped students build a more positive
self-image and reduce fear of speaking.

Table 2: Reframing Difficulties Positively in Language Learning

|Statement: "When [ face difficulties in learning English, I find it helpful to reframe the situation

ositively."

Response Pre-Test (%) Post-Test (%)
Strongly Agree 12% 38%

Agree 28% 42%

Neutral 40% 14%

Disagree 14% 4%

Strongly Disagree 6% 2%

Table 2 focused on how students respond to difficulties in language learning. The item, “When I
face difficulties in learning the English language, I find it helpful to reframe the situation
positively,” showed a dramatic shift in responses after the training. Before the intervention, most
students were neutral or disagreed. After learning and practicing reframing techniques, the
majority agreed that positive thinking helped them manage language challenges, reflecting a
mindset shift consistent with NLP principles.

Table 3: Pre-Test and Post-Test Comparison of Key Emotional and Performance Indicators

Indicator Pre-Test Mean | Post-Test Mean | Improvement
Motivation Score 3.1 4.4 1T+1.3
Communication Confidence 2.9 43 T+1.4
Language Anxiety (lower is better) 4.1 2.5 l-1.6

Table 3, which presents a pre-test and post-test comparison, revealed clear quantitative gains. The
mean scores for motivation, confidence, and communication effectiveness were significantly
higher after the NLP-based reframing sessions. Language anxiety scores decreased, demonstrating
that reframing not only changed students’ perceptions but also improved their actual classroom
performance and engagement.
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Table 4: Statistical Analysis of Pre-Test and Post-Test Scores (Paired Sample t-Test)

Variable Pre-Test Post-Test t- p- Significance
Mean £+ SD Mean £ SD value | value

Motivation Score 3.10£0.75 4.42 £0.68 -10.21 | 0.000 | Significant

Communication 2.94 £0.81 4.31+0.72 -9.87 10.000 | Significant

Confidence

Language Anxiety | 4.11 + 0.69 2.53+£0.63 11.34 | 0.000 | Significant

(Reversed Score)

Note: Significance level set at p < 0.05

The statistical analysis presented in Table 4 strongly supports the effectiveness of reframing, an
NLP-based technique, in transforming the language learning experience of students. A paired
sample t-test was conducted to compare learners' pre-test and post-test scores on key emotional
and performance indicators — motivation, communication confidence, and language anxiety.
Results showed a marked increase in motivation after the reframing intervention (t = -10.21, p <
0.001), with motivation moving from a mean of 3.10 to 4.42. Likewise, communication
confidence improved substantially with the mean score changing from 2.94 to 4.31 (t=-9.87,p <
0.001). The results show that students became more motivated and confident in their ability to
overcome challenges in the second language after being taught how to interpret challenges
positively.

Interestingly, they also showed a marked decrease in language anxiety (4.11 to 2.53,t=11.34,p
<0.001), suggesting that the reframing helped learners cope with the fear, nervousness and
psychological stress normally associated with language learning.

These statistically significant results confirm that reframing—through a shift in the mindsets of
learners—has the potential to significantly increase motivation, confidence and decrease anxiety,
to create a more effective and emotionally supportive second language learning environment.
Discussion

However, this study is unique since it shows with conclusive evidence that being a
NLP/NeuroLambda professional generates positive emotions and unique experiences in time
which help overcome emotional as well as cognitive barriers during L2 proficiency. That was
proven through the statistical output which showed that students who underwent a short-term
reframing intervention increased motivation levels, increased confidence in communicative
ability, and reduced foreign language anxiety. These results imply that reframing is an essential
factor in the shift of perception and action regarding the hurdles of second language learning.
Also, the reframing turned the students’ internal dialogues — their cognitions — from failure and
inadequacy, to progress and possibility. This abstracting helped them handle language tasks more
confidently, take more risks and work through struggles. The staving off mechanism against
common language classroom stressors like fear of judgment or making mistakes, emotionally
speaking, was reframing. Such factor is hypothesized to be the case as for better self-directed
regulation of pupils in regards their own emotional state and their ability to come at it from
curiosity instead of fear that speaks to stall from Krashen’s Affective Filter Hypothesis [10] in
language acquisition.

The new findings add to previous research on how how such positive mindset interventions can
improve students’ school performance. Beck's cognitive behavioral model suggests that alteration
in interpretation of events can result in enhancement of emotional and behavioral responses [11].
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Like Dweck’s theory of growth mindset, which argues that learners who believe their talents can
be developed through hard work are more successful [12]. This study is a contribution to this
strand of the literature by applying reframing to the domain of second language learning—in which
emotional barriers read hydraulic blockers are often insufficiently addressed. Additionally, it aligns
with Bandura's self-efficacy theory, noting that the students' belief in his or her ability to achieve,
improved after reframing, with improved outcomes [13].

The takeaway is that reframing is more than a motivational strategy — it is a powerful cognitive
strategy that fundamentally reshapes the way the learner builds language knowledge. So it can be
a fantastic WAY to set up the conditions when learning a second language where challenges are
welcomed, feelings are used to acknowledge and help regulate oneself, and progress is rewarded
without external rewards.

Conclusion

This study confirms that emotional barriers and associated imbalance of cognitive processes are
strong determinants of how easily someone learns a second language, and that NLP through
reframing is a powerful technique to remedy that. The intervention showed significant
improvements on middle school students' motivation, confidence in communication, and decrease
in language anxiety. Through reframing, learners were to reframe their mindset around what it
meant to encounter all the challenges that come with language acquisition, which often seems so
overwhelming — ultimately, reframing led to a more positive and resilient way of approaching a
language so that the struggles were seen as learning opportunities rather than as failure.

This finding suggests the importance of incorporating NLP frameworks, in particular the reframing
technique, into language teaching to enrich the emotional experience of the learning process.
However, the study was limited in scope, assessing a small sample size and a brief intervention
period. We suggest long-term research to explore the sustained impact of reframing, its use in
different learners and cultural contexts, and the integration with other language teaching
methodologies.
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